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Introduction
South African After School Programmes (ASPs) serving learners in quintile 1 to 4 schools
aim to redress unequal access to quality education.1 These programmes can fill the
gap between the kinds of support middle and working class parents can provide, and
have been found to play a significant role in improving outcomes for under-resourced
learners, including reduced school absenteeism and dropout,2 increased interest in
schooling3, improved academic results,4 improved health outcomes,5 psycho-social
wellbeing,6 access to post-school opportunities7 and ultimately, increased life stability.8
Over the past five years, the sector has grown significantly, and become increasingly
professionalised. Importantly, research relating to ASPs has increased, and monitoring,
evaluation and learning (MEL) efforts have improved.
The original aim of the ASP Research Symposium was to highlight these developments,
and to garner connections between ASPs and researchers, to further propel efforts
and to build an evidence base for the sector. Then, just as the selection committee was
reviewing submissions for the symposium, the COVID-19 pandemic arrived, and schools
closed. The dramatic impact on families across the country exposed the fault lines of
a dysfunctional and highly unequal system. ASPs have shown their significant value
during this turbulent time, and the research community also responded impressively.
The innovative responses catalysed by the crisis – both in programme implementation
and research –have produced a wealth of insights to inform the way forward. The
Symposium provided a valuable opportunity to bring together actors in the ASP sector,
with academics and researchers and policy makers, to reflect on research findings and
their implications for a more equitable education ecosystem.
The Symposium presenters provided an overview of some of the factors impacting
children’s lives and learning before COVID-19, and the likely impact of the 2020 school
closures and lockdown going forward. Key drivers for improving outcomes both within
and outside the formal system were discussed. The role of the after school sector
in providing holistic support to learners was unpacked, and innovative, collaborative
and impactful initiatives and approaches were showcased. This report provides an
overview of the presentations and panel discussions, as well as the research priorities
that emerged during the Symposium and the MEL seminar that followed.
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The ASP Research Symposium
The Symposium was held online, and ran over three days (28-30 October), with a follow-up MEL seminar held on the 13 November. With over 300 registered participants,
and between 80 and 120 attendees at any time throughout, the presentations offered
rich insights and reflections, with a very active and ongoing Q&A via the panel discussions and online chat.
Prof Madiba, Dean of the Faculty of Education at Stellenbosch University opened the
Symposium, which highlighted a learner-responsive, ecosystem approach to overcoming learning backlogs and psycho-social challenges. The need for a collective approach, in connecting learners’ home lives with their schooling experiences, was emphasised by many presenters and attendees, and the role that ASPs can play in filling
this gap was evident as ASPs shared the outcomes and impact of their programmes
on learners’ lives.

Levelling the playing field in supporting whole
child education
Dr Leslie van Rooi from Stellenbosch University chaired the first panel, which looked
at the challenges of building a more equitable education ecosystem and providing
holistic learner support.
Dr Nic Spaull (Stellenbosch University) presented reflections for the education
system in light of COVID-19, drawing mainly from the NIDS-CRAM Wave 2 findings. He
urged the sector not to waste a good crisis, and called for responses to the increasing
educational inequality during and after lockdown. He noted important opportunities
for the sector, including the need for interventions enabling Teaching at the Right
Level (TARL), and called for a trimmed curriculum (a CORE-CAPS), and primary school
assessments to track impact. He also pointed to the Department of Basic Education’s
(DBE’s) soon-to-be-launched Teaching Assistants programme as an avenue where the
ASP sector can play a role in supporting the formal system.
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Carinne van der Westhuizen (Education and Management Information Systems EMIS) spoke about the role of data collection and dissemination, in presenting the
DBE’s work on the South African School Administration and Management System (SA
SAMS). She emphasised the importance of the Learner Unit Record Information and
Tracking System (LURITS) for tracking and reporting on learners, and spoke about
efforts to integrate and align existing data systems. Carinne highlighted the need to
centralise data dissemination to take pressure off schools. The discussion following her
presentation underscored an investment need for tracking learners’ ASP participation,
and in analytical capacity and reporting on learner progress.
Haroon Mahomed (Chief Director: Curriculum and Teacher Development, Western
Cape Education Department - WCED) spoke about the 100-year skills gap facing
low income countries, and pointed to this inequality gap mirrored in South Africa
and the Western Cape, between fee paying and no fee paying schools. He provided a
snapshot of the implications of COVID-19 for schooling in the Province, and pointed
to the increased risk of school dropouts. He outlined some of the responses by WCED
to these challenges, including availing digital lesson plans via WhatsApp, providing
psychosocial support to teachers and learners, ramping up the Teaching Assistants
programme and launching the @home Learning Forum. Haroon called for a whole
society approach to get learners reading, and building confidence in math. His
recommendations for the research agenda going forward included ensuring literacy
and numeracy (LITNUM) progress is high and deep; leapfrogging inequality by
introducing play, practical and project based learning; and developing E4 skills at scale
(entrepreneurship, employability, environmental care and e-learning).
The first day concluded with a panel featuring voices from the frontline, facilitated
by Bridget Hannah from the Western Cape Department of Culture, Arts and Sports
(DCAS). We heard from Mr Chris Bam, the principal of Dalweide Primary school,
as well as from Samantha Adonis (a parent and Maths Mom9), Sikelelwa Waka (ASP
practitioner, Earthchild project10), and Ahluma Memela (grade 9 learner and member
of IkamvaYouth11). This conversation revealed the high levels of commitment from
those at the coal face, and the remarkable resilience and innovation on the ground.
The conversation provided an inspiring and motivating platform for the following days’
engagements.

PARTICIPANTS’ INSIGHTS FROM THE FIRST DAY
“Linking school space with home space is of paramount importance for a
child’s academic development.” – Andile Mgulwa, DCAS
“A collective approach makes a crisis an opportunity for growth and learning
within the educational space.” – Christeline Mushwana, Pebbles Project
“Child and youth practitioners / teachers need to always consider the child’s
holistic needs and development.” – Phila Nkuzo, Project Playground
“We are moving toward meeting a learner where they are at, especially since
not every learner has the same developmental background.” - Ferial Soeker,
City of Cape Town
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Tackling school drop-out: The barriers to
school retention
Merle Mansfield, coordinator of the DG Murray Trust’s (DGMT’s) Zero Dropout
Campaign12, chaired a panel focusing on the barriers to schooling, and the ways in
which ASPs are preventing and responding to the challenge of school drop-out. She
emphasised that school dropouts are the result of a process of disengagement over
time, due to multiple factors, from learner outcomes to family and community contexts.
Prof. Servaas van der Berg from Research on Socio-Economic Policy (RESEP)
provided an overview of repetition rates, the high numbers of over-age learners and the
implications of these and school closures on drop-out. He showed that dropping out is
a consequence of high repetition rates, and highlighted the significantly higher dropout rates of boys (particularly in grades 4, 8 and 10), and particular provinces where
drop-outs are most dramatic (Limpopo). He noted the likely impacts of lockdown,
such as fewer School Governing Body (SGB)-paid teachers due to unpaid school fees,
and greater heterogeneity in classrooms leading to greater failures.
Dr Crick Lund from UCT’s Department of Psychiatry and Mental Health provided a
sobering and yet fascinating presentation on the links between poverty and adolescent
mental health in the Western Cape. His research elucidated the effects of poverty on
thoughts (e.g. self-esteem, external locus of control); emotions (e.g. shame, depression,
anger and guilt); and behaviour (e.g drinking alcohol, risk-taking, crime and lack of
long-term planning). He highlighted Palacios-Barrios et al’s (2019) finding that selfregulation is a critical influencing factor on the development of psychopathology
after children’s exposure to poverty.13 Dr Lund’s suggestions for addressing these
challenges include connecting learners with role models from their communities, and
the provision of support with coping skills, understanding and planning for success,
and building self-acceptance and confidence. He spoke about the importance of
supportive environments for building positive mindsets and a focus on the future, and
the provision of food and clothing where needed.
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Dr Renjini Devaki, from MIET Africa, presented the My Right! My Future! project’s
work towards ensuring that 30,000 out-of-school children (OOSC) in targeted districts
access, attend and complete primary schooling. The initiative’s research found the
following key drivers of school drop-out: learners’ inability to cope with schoolwork;
parent’s inability to afford school; bullying and lack of transport. The ASP interventions
implemented to address these include breakfast clubs, homework support, creative
arts to combat bullying and holiday programmes.
Nicia de Nobrega presented the National Association of Child Care Workers’
(NACCW)’s project creating circles of face-to-face and virtual care in schools; Isibindi
Ezikoleni. Like many ASPs in the country, NACCW quickly pivoted to keep serving
learners during lockdown. Within four months, they were reaching approximately
1,800 learners through virtual chat groups and phone calls. They provided both inperson and distance mentorship to Child and Youth Care Workers (CYCWs) (via
telephone, email or virtual platforms such as WhatsApp and Zoom). Through various
virtual platforms, the organisation supported learners in their academic study, and held
Fundza reading circles14, Nal’ibali reading activities15 and girls’ peer support circles.
Their holistic support included engaging learners in activities such as making their
own masks and tippy taps, and distributing food, sanitary towels and solar chargers.
When schools opened up, CYCWs helps schools with learner screening, hand washing
routines and sanitizing. Their responsive approach to tackling school dropout includes
morning gate checks and weekly attendance checks; provision of academic support;
psycho-social support and home visits; supporting learners with particular needs (e.g.
COVID-19 stigma and pregnancy); assisting with tertiary applications and facilitating
structured programmes.
This packed and highly informative panel illuminated the complexity of school dropout, and the need to address it through a myriad of learner-responsive and contextappropriate ways, informed by a long-term support and tracking system.
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Moving beyond the classroom to help close
the education gap
This session, chaired by Joy Olivier, explored the ways in which the After School sector
engages different stakeholders to deliver impact. Dr Nick Taylor from JET Educational
Services provided contextual framing for the discussion, and focused on the differences
between working and middle class childrens’ access to stimulating environments,
exposure to complexity of vocabulary and grammar, and the importance of role models
to engage learners in speaking about abstract issues, writing, and reading.
Jane Coombe from Wordworks described the organisation’s efforts to tackle the
prospect of an entire generation that cannot read for meaning. Wordworks engages
teachers and parents in helping grade R and 1 learners to read and write. Her presentation
showed that with relatively inexpensive but very targeted and structured support, all
adults and older siblings can make a big difference in childrens’ learning and psychosocial wellness. She also emphasised the importance of working with schools and
teachers to integrate children’s home and school lives. Wordworks is coordinating
the development of a core universal offering that will be distributed through schools,
and mediated by teachers, parents and supportive projects. Jane asked, “how do we
coordinate, to make our interventions effective for scale without stifling innovation
and ownership?”
Debbie Schkolne from YearBeyond shared the project’s approach to delivering both
employment outcomes for youth and learning outcomes for grade 3 and 4 learners. By
engaging youth with a fun, interactive methodology; distributing learning resources
(both printed and via WhatsApp); and enabling relationships between caregivers,
youth and children, YearBeyond’s targeted @home intervention is enabling catch-up
in ways conducive to learners’ home environments. She shared the project’s learnings
around the importance of contextually responsive programming that connects with
participants’ passion and purpose; scaffolds learning and is powered by continuous
mentoring.
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Hope Chidawanyika from IkamvaYouth presented the organisation’s impressive track
record of impact (from academic results to employment and earning outcomes), and
described how programme delivery is powered by the volunteer tutors (mostly university students, many of whom were previously learners enrolled at IkamvaYouth).
He also highlighted the collaborative network of other ASPs, through which collective reach and impact is achieved. Hope described the organisation’s COVID-19 pivot;
where IkamvaYouth continued to deliver its pedagogy of care through a variety of
innovative approaches, ranging from WhatsApp tutoring, to Zoom-enabled holiday
programmes and psycho-social support groups. IkamvaYouth was able to reach 81%
of their learners, with 62% ongoing participation since lockdown. The organisation’s
Ed-Admin database enabled fast communication with learners and parents, and comprehensive engagement tracking. They also availed devices and data to learners and
tutors. Remarkably, they found online grade 12 support more effective than the previous years’ face-to-face efforts, and have managed to ensure 95% of grade 12s have
applied to a post-school opportunity. Lessons learned include the importance of a
blended approach (learners and tutors do tire of online engagement), and in closing,
Hope shared a pertinent question: “How can we scale a virtuous cycle of support by
leveraging tech, while ensuring the ongoing quality of relationships upon which the
delivery of results depends?”

PARTICIPANTS’ INSIGHTS FROM THE SECOND DAY
“These [ASP] tools strengthen the continuation of learning from school to
home, and emphasise the important role of caregivers in their children’s
learning and support!” - Nosipho Waqu, Zero Dropout Campaign
“The importance of stakeholder relationships - WE have to STOP working in
SILOS.” – Hazel Apollis, Theewaterskloof Municipality
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Building our capacity for collective impact:
Collaboration and unusual alliances
This session, chaired by Sibongile Khumalo, executive director of The Learning Trust16
(TLT), investigated ways in which collaborative efforts reach learners where they are,
and enable the education ecosystem to build back better post COVID-19.
Somila Mjekula from TLT presented the Treasure Box initiative, which was sparked
and driven by a cross-sector collaborative COVID-19 response. With most learners
unable to access e-learning during lockdown, the Treasure Box collective developed
engaging activity books filled with games and puzzles designed to promote whole
child development. A number of ASPs provided content through the online Treasure
Box, and these were collected into an engaging printed pack, which was distributed
and mediated by ASPs across the country. Somila emphasised the importance of this
mediation role, and the discussion that followed highlighted the need to align @home
learning efforts across the sector.
Andrew Barrett from Olico Maths shared the organisation’s lessons learned during
their innovative lockdown response. Olico connected learners already enrolled in their
face-to-face programming with skilled tutors via WhatsApp, and availed their learning
content via their zero-rated / data-free site. They also reached new learners with a
grade 7-9 Maths hotline, which saw impressive uptake and engagement. Andrew closed
his presentation with four pertinent research questions: (i) What does an effective
“WhatsApp pedagogy” look like? And how would we measure impact on a “hotline”?
(ii) What are the key concepts in maths that we need learners to know, and how do
we re-curriculate in a way that overcomes the lost learning from school closures? (iii)
What impact do ASPs have on maximising state expenditure? (iv) What do models of
scale look like that are not one size fits all, but that prioritise context, local knowledge
and experience?
Dr Zelda Barends from Stellenbosch University’s Faculty of Education presented her
innovative work in re-thinking in-service teacher training and the impact of adapting
curriculum to include practice-based service through ASPs. Dr Barends shared
how she engaged her Bachelor of Education (BEd) students in co-creating literacy
content (with a focus on phonics and word building), and delivering it to foundation
phase learners, achieving student: learner ratios of around 2:8. This longitudinal
project impacts various levels within the ecosystem – from learners’ literacy skills and
improved reading ability, to students’ exposure to different contexts and diversity
while integrating theory and practice.
Dr Lynne Damons, from Stellenbosch University’s department of Educational
Psychology, spoke about the importance of strategic partnerships for social impact,
and the ways in which Higher Education Institutions (HEIs) can inform and be informed
by societal shifts, towards a multi-sectoral approach that is mindful of and responsive
to contextual needs.
She emphasised the value of research with, instead of research on or for, and the
importance of embedding values in research and practice, and reflecting alreadyexisting indigenous knowledge bases. She pointed to the potential for HEIs to bridge
between silos in the sector, and their role in conducting action research and equipping
young people with skills and understanding to serve communities while building
reflexivity and adaptability.
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Re-thinking the education ecosystem: Building the
research agenda for After School Programmes
Stellenbosch University’s Chrischar Rock (Lecturer, Practical Learning), chaired the
Symposium’s final panel discussion, which began with Jacqui Boulle (DCAS) outlining the
key research themes and priorities to have emerged from the various inputs and discussions:
1. Education is so much more than school, it is a complex ecosystem starting with the
home and ending with external stimulation and exposure. How can we better understand
and leverage this ecosystem for every learner?
2. Addressing the 100-year gap requires a Whole of Society Approach. Who is best suited
to play what roles? And how do we maximise state resources to support this ecosystem?
3. Collaboration is key. How do we move beyond the silos and leverage the collective
expertise and resources of all stakeholders of formal schooling, ASPs, community and
home learning? And what makes partnerships effective?
4. How do we leverage the amazing resources in the sector and provide a coordinated
seamless experience for learners, parents and educators? How do we prevent
overwhelming learners?
5. LITNUM is the curriculum priority. What is a recalibrated curriculum? How do we ensure
every child can read for meaning, and calculate, by the time they are 10-years old?
6. How do we shift the focus from a one-size fits all solution? What is a context- responsive
system and how do we build one? How do we value existing indigenous knowledge?
How do we turn up the volume of grassroots voices? How do we equip teachers to work
in such a system? How do we engage learners at the right level?
7. There is a direct link between poverty and wellbeing. Addressing wellbeing and the
psychosocial needs of learners, practitioners, parents and educators is key to unlocking
learning. How do we best provide this support?
8. We need to think about a pedagogy of care and how we build this. Can we leverage
technology, specifically WhatsApp, to support this?
9. Role models, especially ones from learners’ communities, are key. How do we link
learners to role models? How can we access the DBE employment stimulus to provide
these?
10. How do we build a continuum of support from the home through to the classroom, after
school activities and back home again?
11. Boys are performing worse than girls and at higher risk of dropout. How can we target
boys?
12. ASPs offer innovative solutions for addressing whole child learning and personalised
mediated learning. How do we balance academic, sport, arts and life skills opportunities?
How do we put the spotlight on these programmes and the amazing humans behind
them?
13. How do we build an ecosystem that supports and prepares children and young people
for the realities of the world?
14. What are appropriate models of scale? How do we maximise the digital environment to
provide a full basket of support? What would an asset-based approach to scale be?
15. Data is needed to inform actions. How do we access, align and integrate existing data
systems, and invest in analytical capacity and reporting?
16. How do we measure/track impact over time? What partnerships with researchers are
possible? What action research is possible?
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Chrischar then facilitated a conversation with two international respondents sharing
their feedback on the emerging themes. Marie-Jeanne Ndimbira, from Rutgers
University highlighted the essential role ASPs play in how education is holistically
distributed, especially within countries with existing inequalities which have now been
compounded by COVID-19. She noted that while ASPs are not the ultimate solution
to the 100 year learning and economic gap mentioned in Haroon’s presentation,
ASPs can fill the gaps created by inequalities when geared specifically for particular
contexts. She shared a global perspective on young peoples’ experiences of poverty
and associated hunger, low levels of parental engagement, and the need for places
where children can feel comfortable and safe. She echoed questions around dosage
(what kind of contact time is needed, and what is the input required in order to achieve
the desired outcomes?), and emphasised the importance of preparing students with
the skills they need to manage the expectations of the neo-liberal context.
Nadeen Alalami, from Dubai Cares, shared lessons learned from years of working with
the Inter-agency Network for Education in Emergencies (INEE)17 and a collaborative
approach to research. She spoke about the importance of ensuring that local actors
are at the centre of the research process, so that it’s useful and applicable, and the
need to reframe capacity building as capacity exchange. She presented the work of
E-Cubed, a ten million dollar effort to conduct research on education in emergencies
over five years. She posed important questions for reflection, such as “Who decides
what evidence counts for education?” And “how do we bring to the table all kinds of
actors to rewire education for a prosperous and sustainable future?” Nadeen shared
both global and context-specific lessons, and emphasised the need to make knowledge
exchanges accessible to all, working to redress imbalances from the past.
Prof. Martin Oosthuizen from the Cape Higher Education Consortium (CHEC) closed
the seminar with a call to HEIs to sustain and support the ASP sector, and create an
enabling environment for embedded research that empowers local communities to
deliver and scale programmes that work. Prof Oosthuizen outlined the way forward for
CHEC’s partnership with the Western Cape Government, prioritising the After School
sector for multi-year projects enabling a larger scale, and more significant contribution.
Following the Symposium, CHEC will facilitate follow-on meetings to develop a
programme of action in response to the recommendations and insights, and build
a guiding reference group focused on developing the evidence and resource base,
to ensure that people in the field receive the support they need to enable children’s
holistic development.

PARTICIPANTS’ INSIGHTS FROM THE THIRD DAY18
“There is a need to change the narrative that action research is a niche that is
reserved only for an elite group of academics. We need to identify new methodologies and frameworks of conducting reliable research that are relatable to
the contexts that emerging After School programmes operate in.” – Sibulele
Mancayi, TLT
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Monitoring, Evaluation and Learning (MEL)
Seminar: Understanding After School
Programmes’ impact
The Symposium’s call for submissions was met with a high number of good quality
proposals, and with the inclusion of COVID-19-related research and responses, space
in the programme was limited. A follow-on MEL seminar was thus held on 13 November
to feature submissions exploring the more technical aspects of measuring, reporting
and understanding ASP impact.
In building the evidence base for the ASP sector, there is a great need to align MEL
efforts for measuring and reporting our collective impact. The seminar covered topics
from collective data collection, to dosage considerations and measuring and costing
outcomes, and was chaired by Joy Olivier. The first panelist to share their MEL approach
was Laura Parker, who is leading a data collective comprising 11 Gauteng-based ASPs.
Laura shared the challenges experienced and insights gained from the initiative’s first
phase, and the importance of rapid and relevant feedback to all stakeholders was
identified as a key success driver. Going forward, the initiative is looking to partner
with more organisations, which is a great opportunity for ASP collaboration and
professionalisation.
Waves4Change delivers Surf Therapy programmes to build children’s skills to cope with
stress, regulate behaviour, build healing relationships and make positive life choices.
Nicola van der Merwe presented research implemented in collaboration with the New
School University, New York, which uses Heart Rate Variability (HRV) to counter the
unreliability of learner self-reported surveys in measuring impact. HRV is seen as a
reliable marker for resilience and behavioural flexibility, and the study yielded many
interesting insights; for example, with increased participation and child maturity over
time, self-reported data appears to begin corresponding with other measures (such
as HRV and behavior measure tasks). Positive programme effects were seen after two
months, and cemented over the duration of the 10-month programme.
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IkamvaYouth is a peer-to-peer tutoring and mentoring programme for learners in grades
8-12, which enables learners to reach and pass matric, and go on to access tertiary
education, learnerships or jobs. Marion Bakker presented two pieces of research: (i)
Minimum dosage and (ii) Cost per learner (CPL) calculations. The primary objective
of the first, was to determine a minimum tutoring attendance requirement to impact
National School Certificate (NSC) outcomes. The study also aimed to assess impact
on learners who left the programme before matriculating, and to determine whether
IkamvaYouth participation decreases school drop out for at risk learners. The research
found that attendance of between 20 and 26 sessions per term produces the best NSC
outcomes. Access to learner-specific, school-wide data was a major restraint to the
research, and as a result the sample size was insufficient for representative research
findings. Marion then presented IkamvaYouth’s work in calculating its average cost per
learner, and showed that a R19,000 investment per learner per cohort (the cost of their
participation from grades 10 through to 12), can produce an 83% cohort pass, with 73%
achieving a bachelor or diploma pass.
Olico Maths provides a catch-up opportunity to maths learners in senior phase who are
three to four years behind grade level, with under-developed mathematical fluencies
and gaps in foundational knowledge. Andrew Barret’s presentation explored the
question, “What would it take to double Bachelor-level maths passes in the Western
Cape and Gauteng?” in positioning the use of after-school to maximise the existing
investment in-school. Free from the curriculum coverage mandate held by schools, ASPs
are uniquely positioned to address learner backlogs. These backlogs are depressingly
striking when it comes to Bachelor-level maths passes; Gauteng and the Western Cape
schools produce an average of 8 and 4 per school respectively for learners in quintiles
1 to 4. Olico’s intervention produces between 15 and 22 Bachelor-level passes per
school, and so assuming similar results at current per learner costs, Andrew presented
a very compelling scenario where, in the Western Cape for example, the Province
could double the number of a cohort’s maths Bachelor passes with a R30m annual
investment.
In the dynamic Q&A that followed, fascinating questions were posed and insights
shared. It is evident that there is a community of actors from a variety of sectors who
are passionate about MEL in the after school sector, and there were calls for more
engagements to follow.
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Feedback
Responses to the feedback survey were unfortunately quite low (35 for the
Symposium and 18 for the MEL seminar), and so future efforts will need to be
designed with a view to increasing survey responses. Nevertheless, it is encouraging
to find that the survey respondents gave their overall experience of each event
very high scores (46% rated their experience of the Symposium as “excellent”
and 43% rated it as “good”). They also reported that the Symposium added value
to the After School Sector by providing a platform for shared research, setting a
research agenda, connecting different stakeholders, highlighting the importance
of collaboration, and broadening conversations on re-thinking the education
system, to go beyond the classroom.
There was also a call for more online engagements, with topics including:
• The need to workshop the Protection of Personal Information Act (POPIA) to
ensure compliance, and to overcome data access challenges as a sector.
• The need to further interrogate cost per learner and costing outcomes.
• The need for research into environmental education .
• The need to consider corporates’ value beyond their role as donors or CSI
funders, in bringing resources, expertise and will to contribute to making a
difference to education outcomes.

Conclusion: Building back better
The Symposium showed that the full complexity of barriers to learning in children’s lives
needs to be addressed within the larger ecosystem, in order to build an environment
conducive to and supportive of learning. The data shows that learning is about so much
more than what happens in the classroom, and the Symposium brought together over
300 remarkably committed and smart individuals in civil society, academia, government
and the private sector who are committed to children’s well-being. Collaboration
across stakeholders is key for scaling initiatives that deliver results, and needs to be
underpinned by an effective strategy for monitoring, evaluation and iterative, crosssector learning. The ASP Research Symposium showcased and connected efforts in
the sector towards this end, and was an important contribution to the sector’s progress
and growth.
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Acronyms
ASPs

After School Programmes

BEd

Bachelor of Education

CHEC

Cape Higher Education Consortium

COVID-19

Coronavirus

CPL

Cost per learner

CYCWs

Child and Youth Care Workers

DBE

Department of Basic Education

DCAS

Western Cape Department of Cultural Affairs and Sports

DGMT

DG Murray Trust

EMIS

Education Management Information Systems

HEIs

Higher Education Institutions

HRV

Heart Rate Variability

INEE

Inter-agency Network for Education in Emergencies

LITNUM

Literacy and Numeracy

LURITS

Learner Unit Record Information and Tracking System

MEL

Monitoring, Evaluation and Learning

NACCW

National Association of Child Care Workers

NIDS-CRAM

National Income Dynamics Study – Coronavirus Rapid Mobile Survey

NSC

National School Certificate

OOSC

Out-of-school children

POPIA

Protection of Personal Information Act

RESEP

Research on Socio-Economic Policy

SA-SAMS

South African School Administration and Management System

SGB

School Governing Body

TARL

Teaching at the Right Level

TLT

The Learning Trust

WCED

Western Cape Education Department
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Endnotes and references
1

The “After School Sector” comprises programmes run largely by NGOs (often in partnership
with tertiary institutions, government departments, foundations and/or companies),
serving learners in quintile 1 – 3 schools, and/or their parents, teachers and principals. While
a narrow definition of ASPs speaks to activities after school hours, the sector works across
the ecosystem – from Shine’s paired reading programme often held in classroom time,
to Edufundi’s programme providing mentoring and support to teachers and principals,
and Axium Education’s Nobalisas’ or Community Readers’ reading clubs with grade R – 3
learners in primary schools and in their homes and communities.

2

Weybright (2017) supports “comprehensive prevention programmes that target risk
behaviour and leisure” for preventing secondary school dropout. Reference: Weybright
E.H., Caldwell, L.L, Xie, H., Wegner, L. & Smith, E.A. (2017). Predicting secondary school
dropout among South African adolescents: A survival analysis approach. South African
Journal of Education, 37(2)

3

Durlak et al’s (2010) meta-analysis of US-based ASPs seeking to enhance children’s
personal and social skills found that, compared to controls, participants “demonstrated
significant increases in their self-perceptions and bonding to school, positive social
behaviors, school grades and levels of academic achievement, and significant reductions
in problem behaviors.” Reference: Durlak, J.A., Weissberg, R.P., Pachan, M. (2010). “A MetaAnalysis of After-School Programmes that seek to promote Personal and Social Skills in
Children and Adolescents.” American Journal of Community Psychology 45: 294 – 309

4

In South Africa, McLean et al (2016) found that after-school tutoring was associated with
dramatic improvements in Physical and Life Sciences equivalent to an additional one to
two years’ schooling for learners participating in the IkamvaYouth programme. Reference:
McLean, L. S. & Van der Berg, S. (2017). “Succeeding against the odds: A quantitative
assessment of the effectiveness of IkamvaYouth,” Working Papers 05/2017, Stellenbosch
University, Department of Economics.

5

(After-School Alliance, 2005; Young, 2017)

6

For example, 81% of participants in Enke’s Catalyst Programme (cohorts 2016 - 2018) were
found to have experienced a “combined reported 82% increase in optimism, confidence,
resilience and self-belief” (Behold SA, 2018), and a survey of 2009-2012 Enke participants
found increased scores for both grit and growth mindset (Waller, 2014).

7

Ikapadata (2019), in their comprehensive survey of IkamvaYouth alumni from 2005-2018,
found that 80% of IkamvaYouth alumni go on to access tertiary education, learnerships or
jobs.

8

NYOI, 2017

9

https://mathmoms.co.za/

10

http://earthchildproject.org/

11

http://ikamvayouth.org/

12

https://dgmt.co.za/dropout/

13

Palacios-Barrios, E.E. & Hanson, J. L. (2019). “Poverty and self-regulation: Connecting
psychosocial processes, neurobiology, and the risk for psychopathology.” Comprehensive
Psychiatry, 90, 52-64

14

http://www.fundza.co.za/

15

https://www.nalibali.org/how-to/how-to-get-story-telling-your-children

16

https://thelearningtrust.org/

17

https://inee.org/about-inee

18

These were provided in the feedback forms that were mostly submitted anonymously.
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