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Forward by the

C H A I R O F T H E B OA R D
Professor Nico Koopman

Since the last CHEC AGM in August 2020,
CHEC, like many other organisations
and institutions, has focused on
sustainability. We have all needed to
address the questions, “How do we
continue business as optimally as
possible in the pandemic period?”,
and “How do we ensure that our past
successes continue and support each
other within the challenges of these
times?”.
CHEC’s work over the past year has
provided some responses to these
questions – as well as lessons on how to
work collaboratively while in isolation.

However, innovation-driven

Drawing on previous Board reports as

sustainability is not merely about

well as the CEO’s Annual Report, I would

optimising resources to reduce

like to summarise the lessons that we

operational costs. More importantly,

have learnt in responding to these

it is about improving the contexts /

challenges.

conditions in which our partnerships

Sustainability requires
innovation

and collaborations occur to ensure

Firstly, innovation contributes to

CHEC’s constructive approach to the

greater productivity and success. Thus,
opportunities presented by digital

sustainability through the development

transformation has improved the quality

of new, more effective and efficient

of some of its services, especially in the

ways of operating. CHEC’s successful
transition to the new working conditions

area of professional development.

required during the pandemic has

Sustainable requires
collaboration and partnerships

enhanced the quality of its partnerships
and collaborations – internally and

Partnerships and collaboration are

externally – and their outcomes.

dependent on communication and
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working together in sharing ideas and plans

for CHEC staff to meet online to speak

as well as deciding on and implementing our

weekly with an opportunity to practice

respective roles and responsibilities. This is

self-care in dialogue with colleagues, and to

true at various levels. Thus, the CHEC Board

discuss their respective work responsibilities

meetings, held digitally, have presented

and logistical and technical issues. Under the

valuable opportunities for deepening the

direction of the CEO, these conversations

solidarity between our four universities,

have strengthened the relationship between

allowing us to share common challenges and

the CHEC staff and project associates and

to learn through benchmarking. In my view,

supported the development of new ideas

the CHEC Board has developed a deeper

and approaches. The weekly meetings

sense of our interdependence and the fact

have assisted all the CHEC staff to better

that we cannot address our shared regional

understand the various contributions that

challenges in isolation from each other. At

this organisation makes to our universities

a second level, online communication has

– and CHEC’s key role in supporting a range

provided for discussions on new ways in

of initiatives across the institutions. Thus,

which to undertake research – particularly

the challenges of the pandemic may actually

collaborative research – where meaningful

have strengthened CHEC’s internal solidarity

results can lead to changes that positively

– and assisted in shaping CHEC’s strategy for

impact the universities and graduates.

the future.

Collaborations across the universities and

It is pleasing to note that CHEC has been

with our external partners (e.g., WCG and
CCT) have continued smoothly (or relatively
so) in activities related to the continuation

able to create and sustain a positive working
environment for its staff members and
project associates during the pandemic, and

of research grants. Similarly, CHEC’s work

has used the challenges of the pandemic to

on higher education innovation projects

deepen its collaborative work in the interests

such as the Dual Higher Education Project
(DHEP) and the project on higher education
and decoloniality, which is funded by the
Andrew Mellon Foundation, have succeeded
in sustaining a strong collegial and

of institutional support, partnerships for
regional development and higher education
innovation.
Professor Nico Koopman

Chairperson

collaborative momentum.

June 2021

Thirdly, CHEC’s successful transition to
working remotely has provided opportunities
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Rep o r t of t h e Ch ie f
E xe cu t iv e O ffic e r
1. Introduction: Sharpening
the Focus
Over the past few years, CHEC has engaged
in a process of defining and sharpening its
strategic focus. The purpose of this process
is to develop a strategic and operational plan
that builds on CHEC’s founding document,
namely the December 2001 Compact to
Facilitate Regional Co-operation in Higher
Education in the Western Cape. Through
systemic inter-institutional co-cooperation
and academic programme collaboration, the
Compact envisages a strong regional public
higher education sector that is:
•

and internationally. Indeed, through its

“Distinctively responsive to regional,
national and international developments
in the knowledge economy of the 21st
century.

•

strategic focus areas through which it
proposes to take the intent of these
principles forward. These focus areas are:

Sensitive to historical realities in
promoting equity across its institutions.

•

strategic process CHEC has defined three

•

Institutional support, which consists
of the two sub-focus areas of shared

Cost effective and of high quality.”

facilities and services, and professional

To a large extent the strategic process

development.

has helped to clarify and reimagine three
principles in the Compact, namely Principle

•

Partnerships for regional development:
This includes CHEC’s partnerships with

4 which refers to the facilitation of regional

the Western Cape Government (WCG)

higher education co-operation, Principle

and the City of Cape Town (CCT), as well

5 which relates to co-operation with

as CHEC’s membership of Accelerate

government and business in the Western
Cape, and Principle 6 which affirms that
regional co-operation should contribute to

Cape Town.
•

strategic focus provides for innovative

higher education development nationally

Page

Innovation in Higher Education: This
projects which should be of value to the

/6

higher education system regionally,

century. In this regard, the concept of

nationally and internationally. CHEC

the “Knowledge Economy”, to which the

deliberately manages these projects

Compact refers, needs to be broadened,

as learning opportunities with a wider

through reference to a knowledge

significance.

society, and social innovation. Certainly,
it is important to consider how higher

These strategic focus areas are interrelated
and mutually reinforcing. For example, work
within the area of institutional support may

education will remain relevant to the rapidly
changing world of work. CHEC’s Dual Higher
Education project presents a concrete

lead to innovation that not only achieves

example of a systemic collaborative project,

cost efficiencies but also enhances the core

that includes partners from the public

academic activities of the regional public

and private sectors, in addressing one of

universities.

South Africa’s most pressing problems,

While the process of strategic clarification

namely employability. It intends to develop

has been gradual, the COVID-19 pandemic

a curricular model that is cognisant of the

has impacted on CHEC at two levels. Firstly,

post-pandemic context and conditions,

CHEC has responded to the possibilities

including new forms of teaching, learning

afforded by digital transformation. The

and assessment as well as recruitment

Consortium has reviewed its operating

of employees. However, the future world

model, and, with the approval of the Board,

of work is framed by an intersection of

will adopt a more flexible and digitally

ecological, social and economic concerns

enabled work environment from 2021

and technological developments that

onwards, leading to significant efficiencies

require partnerships for social innovation.

in terms of the use of office and meeting

Thus, in partnering with the WCG, CCT and

space. In terms of digital redesign, CHEC

Accelerate Cape Town our regional public

has created a new and innovative digital

universities should actively contribute to

learning environment for the Creating the

the co-creation of knowledge and solutions

Leading-Edge programme, which holds

that is responsive in the context of a post-

significant promise for CHEC’s ability

pandemic world.

to support inter-institutional dialogue,

This annual report is structured around

collaboration and capacity development.

the three strategic focus areas, and, where

More deeply, the pandemic requires that

appropriate, refers to the principles and

CHEC should reconsider the regional,

considerations that guide or should guide

national and global challenges of the 21st

CHEC’s activities within them.

Page
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services such as training, continued and

2. Strategic Focus Area for
Institutional Support

were expanded, while other services were
developed with considerable creativity on
the part of the libraries. In addition, CHELiN

CHEC’s strategic focus area for institutional

undertook two surveys, one amongst the

support consists of two sub-focus areas:

four library directors and one amongst

i) Shared facilities and services; and ii)

library users, to gain insight into the impact

Professional development.

of the COVID-19 pandemic on the provision
of library services, and the collaboration

Shared Facilities and Services

between institutions. Issues that arose from
the report may be included in CHELiN’s

The sub-focus area for shared facilities and

strategies for the period from 2021-2022.

services reflects the primary objective of

While the CHEC Board approved the

CHEC’s revised Memorandum of Incorporation

updated Reciprocal Access and Borrowing

(MoI), as formalised in 2012. The MoI

Agreement at its meeting of 20 April 2020,

foregrounds the achievement of operational

understandably it was not possible to

efficiencies and the rationalisation of

continue with the mutual borrowing of

resources within a spirit of partnership

physical material, the regular van service

and shared values between the four public

between the institutions, and the access

universities within the Western Cape. While

to libraries by clients from other CHELiN

this area now only contributes to one sphere

institutions during the lockdown. A CHELiN

of CHEC’s activities, it continues to play an

website has been developed, hosted by

important role in CHEC’s operations.

Stellenbosch University. All institutions will
contribute to the content, and a document

2.1 Cape Higher Education Library
Network (CHELiN)

library to house official CHELiN documents
is being developed. The link to the CHELiN

Following the dissolution of the Cape Higher

website has been included on the CHEC

Education Library Consortium (CALICO) at

website.

the end of 2017, the Board approved the
establishment of the Cape Higher Education

In terms of capacity development, CHELiN

Library Network (CHELiN) at its November

had to postpone the NACO training course

2018 meeting. The Committee for Library

for metadata librarians / cataloguers in the

Directors (CLD), which continues to direct the

Western Cape from 2020 to 2021. Training

work of CHELiN, held three meetings during

by a qualified NACO (Name Authority

2020.

Cooperative Program) trainer is essential
for contributing to the Library of Congress

All four CHEC partner institutions showed

Name Authorities database. This, in turn, is

tremendous responsiveness to the changed

an essential building block for readying the

circumstances of the national lockdown in a

catalogues of the four CHELiN institutions for

very short space of time. Established online

Page
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the linked-data milieu, into which libraries

by the National Council of Provinces,

worldwide are at present entering, or will be

President Cyril Ramaphosa referred the

entering into within the next few years.

CAB and the related Performer’s Protection

During 2020, the CLD decided to suspend the
project for the development of the shared
regional library collection management
system, which was initially proposed at the
CHEC AGM in 2015 - as a project for the

Amendment Bill in South Africa back to the
National Assembly. The President’s decision
is related to concerns about the “fair use”
provisions in the Bill and their impact
on intellectual property rights, as well as
the possible consequences of the Bill on

development of a regional high-density

international treaties signed by South Africa.

library storage facility. The rationale for
this decision is that the needs of the four

The new consultative and legislative process

institutions do not warrant the continuation

around the CAB is likely to take considerable

of the project in the immediate future. It

time, pending which the PLO will continue

may be reconstituted in a year or more, with

to provide copyright related services and

the specific brief of looking at models for

support to the or the four public universities

cooperative storage, which may either be

in the Western Cape within the current

on- or off-site. The need to preserve the joint

legislative provisions.

printed collections of the four libraries will
form an important part of the brief.

Copyright clearance services and support
As evidenced by requests for copyright

The implication of this decision is that

clearance during 2020, the onset of

the lengthy consultative process around

COVID-19 and the widespread adoption of

a regional high-density library storage

online teaching and learning accelerated

facility, which commenced in 2015 and was

the need for access to online materials and

redefined to refer to a regional collection

the platforms where they are accessed.

management system, will draw to a close, at

As a result, the PLO worked closely with

least on a temporary basis.

DALRO to ensure that copyright permissions

The CLD unanimously appointed Dr Elisha

for educational materials during the

Chiware, Library Director at CPUT, as its

COVID-19 pandemic were cleared under

chairperson for the period 2021-2022.

appropriate licencing agreements for the

2.2 Publishing Liaison Office (PLO)

to emergency licence protocols initiated by

four universities. This included adherence
DALRO to ensure that students can access

Developments with respect to the
Copyright Amendment Bill

their study materials remotely, and that
where these materials would normally be

The activities of the Publication Liaison

accessed through university structures

Office (PLO) are affected materially by
the provisions of the proposed Copyright
Amendment Bill (CAB) of 2017. In June 2020,
more than a year since the Bill was approved

Page
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The pandemic has highlighted the need to

has acknowledged that their own policies

ensure that copyright legislation recognises

would necessarily have to be extended on

developing trends in higher education. As

“objective criteria” that include “the evolving

it currently stands, for example, DALRO

market of distance and online education

does not mandate the clearance of e-book

and the availability of original published

resources, but under the emergency licence

products serving this market” (see https://bit.

protocols permission requests to use these

ly/2KdTZ3F).

resources have increased dramatically

The year-on-year analysis for copyright

and will, in the PLO’s experience, continue

clearance submissions processed by the PLO

do so for the foreseeable future. DALRO

is shown in the following figure:

Figure 1: Year-on-year copyright clearance distribution across the four public universities
in the Western Cape
800
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With respect to requests for copyright

to study and work remotely, but also

clearance for the two universities that operate

because of a robust drive by CPUT to

with transactional licences agreements, the

promote online learning. Permission

following trends could be observed:

requests have either been cleared under

•

the transactional licence agreement that

There was a slight increase of requests

the university has in place, or, where

from the Cape Peninsula University of

possible, under the newly instituted

Technology (CPUT) on a year-on-year

emergency licence for materials that

basis (55%). This is partly due to the

exceed the allowed limit.

impact of COVID-19 and the necessity

Page

/ 10

•

It seems that the University of the

services and capacity development for data

Western Cape (UWC) has encouraged its

intensive research, primarily in the areas of

teaching staff to use zero-rated (i.e., no

astronomy and bioinformatics. The project

data costs, open access) platforms as far

partners are the University of Cape Town,

as possible to presumably encourage

as the lead institution, with the Universities

the use of open-educational resources

of Stellenbosch and the Western Cape, the

and to save costs, resulting in a drop

Cape University of Technology, Sol Plaatje

in the number of permission requests

University and the SKA South Africa Project.

from the previous year (negative growth
rate of 67%). Very few requests were
consequently submitted and processed
for permission under the UWC’s

Under the auspices of this project, the CHEC
libraries are responsible for a Research
Data Management (RDM) project led by Dr
E. Chiware, Director of the Library at CPUT,

transactional licence agreement.

with the following responsibilities:

Whereas Stellenbosch University (SU)

•

and University of Cape Town (UCT)

Develop common standards-compliant
data governance policies on data

request permissions under their blanket

archiving, accessibility and re-use

licence agreements, the growth rates for

to govern future usage of the Tier 2

applications are -5% and 31%, respectively.
Historically, copyright clearance requests
by these universities far outnumber those

infrastructure.
•

benefits of data sharing.

processed under transactional agreements
due to the scope of material that is covered

Develop an advocacy programme on the

•

Develop deposit guidelines to facilitate

under the blanket licences, but the premise

the deployment of user-friendly

also stands that the transactional requests

infrastructure tools, interfaces and

are considered much more selectively due

services.

to possible departmental budget constraints

•

and/or spending.

Place postgraduate students and midcareer training delegates with projects
supported by the Tier 2 facility in work-

2.3 Ilifu Research Data Management
Project

integrated learning programmes to
provide them with training to implement

The Ilifu research data management project

research data management policies and

forms part of the CSIR-funded project for the

services recommended by the project

development of a Western Cape Tier 2 Data
Intensive Research Facility (WT2DIRF). This
collaborative project, which commenced in

work groups.
•

configured and operational (the CSIR has

2017 aims to develop a high-performance

approved the use of the Figshare data

computing facility that supports researchers

management system for this purpose).

and students through the provision of data
intensive technological infrastructure and

Page
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By the end of 2020, all the project deliverables

related to provisional plans and costing for

had been completed, except for the

the facility with CPUT. However, in February

preparation and submission of the Core

2020, CPUT informed CHEC of its decision

Trust Seal (CTS) certification applications by

to not continue with the project, based

each university in the Western Cape for their

on its costing and needs analysis, and

Figshare (data repository) instances. Core

considerations with respect to its current

Trust Seal offers a core level certification

and future situation.

based on the World Data System of the
International Science Council (WDS) Core
Trustworthy Data Repositories Requirements
catalogue and procedures. This universal
catalogue of requirements reflects the

Therefore, the project for the development
of a shared animal housing facility between
the two institutions will not be taken further.
It should be noted that in conjunction
with this project, CHEC also coordinated a

core characteristics of trustworthy data
repositories in compliance with the global
principles of FAIR (Findable, Accessible,
Interoperable, and Reusable). It is anticipated
that the application process for CTS

consultative process with the six institutions
that conduct animal research in the Western
Cape to discuss the need and possibilities
for regional collaboration. These institutions

certification will be completed by June 2021.

are the four universities in the Western

2.4 Shared Animal Housing Facility

Council (SAMRC) and Elsenburg Agricultural

The CHEC AGM of 2016 noted that the

Institute. This process was put on hold

CHEC Board received a request from CPUT
to investigate the establishment of a joint
animal facility with UWC, and that the matter
was tabled at a meeting of the regional
expensive equipment programme (REEP),
where it was favourably received. The Board
meeting of August 2016 suggested that, in
the first instance, consideration should be
given to establishing a facility to be shared

Cape, the South African Medical Research

during 2019, as the project between CPUT
and UWC was viewed as a first step in the
development of a coordinated collaborative
framework around animal research. CHEC
will continue to engage with the six regional
institutions to ascertain whether there is a
need to continue with collaborative activities
to support regional animal research and
training activities.

by UWC and CPUT and agreed that this
proposal would be dealt with bilaterally.

Professional Development

At the end of May 2019, the two universities
signed a Memorandum of Intent for a

The sub-focus area for professional develop-

feasibility study on the establishment of a

ment reflects three capacity development

shared animal housing facility. Subsequently,

programmes that focus on the develop-

UWC shared the report on its needs’ analysis

ment of middle management (the Creating

with respect to the animal housing facility, as

the Leading-Edge programme), and on the

well as additional updated documentation

professionalisation of learning and teaching

Page
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(Postgraduate Diploma in Higher Education

two-year period from 2020 – 2021, with the

(Teaching and Learning); and Quality Teach-

understanding that the three universities

ing in Higher Education programme). As a

will consider various aspects of the MoU

result of the COVID-19 pandemic and low

before its possible renewal. During 2020, the

registrations, the CHEC Board accepted the

DVCs for learning and teaching (academic)

recommendation of the CEO that one of

at the three partner universities held a

these programmes, the Quality in Teaching

meeting which confirmed their commitment

in Higher Education Programme, would not

to continue with the MoU based on various

be offered during 2020.

principles and recommendations. Pursuant

2.5 Postgraduate Diploma in Higher
Education in Teaching and Learning

to this meeting, the Coordinating Committee
for the Postgraduate Diploma commenced
with a process for the development of a

Renewal of MoU for the

revised MoU, with a view to the admission of

Postgraduate Diploma

a further cohort of participants at the start of

Since 2014, CHEC has coordinated

2023.

a collaboration agreement between

The revision of the MoU is based on the

Stellenbosch University (SU), the University
of the Western Cape (UWC) and the Cape
University of Technology (CPUT), for the

following principles:
•

programme should have a primary focus

offering of a Postgraduate Diploma in Higher

on the Western Cape but should also be

Education in Teaching and Learning [(PGDip
(HE)(T&L)]. The programme is available

open to participation on a national level.
•

to academic staff from the four regional

Responsiveness: The design of the
programme should be adapted to

universities, as well as other South African

the pedagogical needs of a changing

universities.

student cohort. It should be an attractive

Following an initial six-year period from 2014

proposition for academic staff, who

to 2019, the MoU was extended for a further

Page
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•

successful completion of programme

of a fully online mode during the second

into their teaching and learning

semester. Nineteen participants completed

portfolios.

this module successfully, with ten receiving

Delivery model: The programme should

a module mark of between 70-79%, and
two a mark of between 80 – 89%, which is

use a hybrid (blended) learning model,
consisting of short block contact sessions
that are rotated at the three partner
institutions’ sites, as well as a significant

module should be offered in a fully online
mode in future.

should have the opportunity to attend

During 2021, the nineteen students who

institution.

completed the 2020 modules successfully
will continue with the third compulsory

Flexible programme coordination: The

module on Research into Teaching and

responsibility for the coordination of

Learning during the first semester, and

core modules should be flexible and

subsequently one of two elective modules.

allow for rotation amongst the partner
universities.
•

students indicated a preference that the

component of online learning. Students
at least one module at each partner
•

very encouraging. Significantly, 80% of the

Sustainability: The programme should
run on at least a break-even basis for
all the participating universities. A
transparent financial model should be
developed, in terms of which income
through subsidy and student fees is
allocated on an equitable basis.

2.6 Creating the Leading-Edge
Programme (CLE)
CHEC has offered its middle management
capacity development programme, Creating
the Leading-Edge (CLE), on a continuous
basis since 2003, and the programme enjoys
a prestigious reputation within the regional
higher education sector. The programme
focuses on the capacity development needs

2020 Cohort
A total of twenty-three students registered
for the two-year cycle of the programme
from 2020 to 2021, with twelve registrations
at SU, ten at UWC and one at CPUT.
Following the orientation session early in
February 2020, all the students completed
the compulsory module on Teaching,

of academic and administrative middle
managers, including heads of academic
departments and research groups, and the
heads of professional and support units.
During 2020, significant attention was
paid to the redesign of the programme,
in a conceptual sense and in terms of its
delivery mode. As a result, the design of

Assessment and Learning in Higher
Education during the first semester of 2020,
with five students obtaining a distinction.
The second compulsory module, Assessment
in Higher Education, was offered by means

Page
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provide for the systematic development
of understanding and skills, while the
programme has transitioned successfully
into a fully online delivery format
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2.6.1 2020 Programme
registered participants and the facilitators,

Due to the COVIC-19 pandemic, it was

the following priority courses were

decided to offer only select CLE courses

identified:

during 2020. Following a survey amongst the
Table 1: CLE courses offered during 2020.
CLE course

Course Titles

1.1

The Higher Education Context – Orientation to the South African Higher Education Planning, Policy
and Regulatory Landscape

1.2

Achieving Strategy through Operational Excellence

1.3

Leadership – Part 1: Personal Leadership

1.4

Leadership – Part 2: Building the Team

1.7

Leadership – Part 3: Performance Leadership

2.1

Developing Resilience

Each course was offered over a two-week

While the transition to a digital learning

period, providing for webinars, online forums,

environment occurred relatively quickly, it is

and participant preparation. Due to the high

pleasing to note that the pilot offering of the

demand, and also because the facilitators

CLE courses was successful, and that feed-

wished to cap the number of participants at

back from the course facilitators and partici-

a maximum of twenty to ensure engagement

pants at the end of 2020 pointed to strong

and active dialogue, five of the courses were

agreement that the CLE programme should

presented twice (except for the course on the

continue to be offered in a digital format.

Higher Education Context).

Reference was made to various advantages of
the online mode, including the availability of

2.6.2 Towards a Digital Learning
Environment

a repository of course materials, the ability to
access the presentations on an asynchronous

At a special meeting on 23 June 2020, the

basis, the involvement of facilitators from

CHEC Board approved the programme
schedule for 2020, and decided that CHEC
should invest in a special pilot project in
order to convert the CLE programme into a
fully online format. The creation of a digital
learning environment would make it possible
to involve a broader group of presenters,
provide participants with more flexible
scheduling options, and allow for improved
access to learning materials and discussions
amongst course participants.

Page

outside the region, and time efficiency.
Inevitably, there were challenges, especially
in managing groupwork interactions, and
in the pacing of synchronous facilitation
sessions, but the lessons learned during
2020 will be carried over into 2021. The
design of an appropriate digital learning
environment also required careful
consideration in terms of the use of
affordable technology, given that the CLE
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programme is self-funding. On balance,

2.6.3 CLE Participation in 2020

the development of a digital learning

Registrations for the six courses that were

environment presents a significant step-

offered during 2020 were as follows.

change, which will contribute to the
sustainability of the programme.

Table 2: Statement of Comprehensive Income for 2020
CLE course

Course Titles

Participants
t

Iteration 2

Total

1.1

The Higher Education Context

27

0

27

1.2

Achieving Strategy through Operational Excellence

19

20

39

1.3

Personal Leadership

17

15

32

1.4

Building the Team

17

17

34

1.7

Performance Leadership

16

20

36

2.1

Developing Resilience

20

12

32

116

84

200

TOTALS

The two figures below provide a graphic depiction of the overall participation by each
institution, and the institutional participation in each course. The first figure refers to the
number of staff members from each institution who attended one or more courses, and the
second to institutional participation per course.
Figure 2: University participation numbers

12

57

26

14

CPUT

UCT

Page
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UWC

Figure 3: Overall CLE participation across the CHEC universities
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2.6.4 Financial Overview

universities. The mapping process, together

The project for the conversion of the CLE

with the feedback from participants,

programme entailed significant unplanned
expenditure for the creation of an

facilitators and university training managers,
led to a design structure in which the
sequence of the courses systematically

appropriate digital eco-system, resulting
in a loss of R 475 913. This loss should be
understood as a specific occurrence and a
necessary investment in order to ensure the
longer-term sustainability and viability of the
programme.

moves from a broader strategic to a more
personal perspective, starting with the
understanding of the leadership role in
the team environment, followed by the HE
strategic space, the leadership capabilities
that are required to operationalise that

2.6.5 Programme Redesign
During 2020, a complete mapping process
was undertaken to ensure that the CLE
programme is aligned with human capacity

space, in order to create a thriving work
environment, and finally offering various
electives in personal development.

development requirements at the four CHEC
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CLE personal
development
effectives

Figure 4: CLE 2021 Programme Structure

Leading through
resilience

CLE core
competencies

Performance
engagement &
succession planning

HE in context

Personal
leadership

Leading in
employee
relations

University Strategic
Planning, Execution &
Governance

Leading through
creativity,
problem-solving,
entrepreneuship

Effective
communication
strategies for the
HE manager

Achieving strategy
through Operational
excellence

Leading
teams

Personal
development

Creating a
thriving work
environment

The HE
strategic place

Understanding
the teams

The considerable progress in the conceptual

all CLE sessions in order to gather an on-

redesign and digital transformation of the

the-ground understanding of the courses

CLE programme during 2020 would not

offered and the interactions in the virtual

have been possible without the contribution

‘classrooms’, and managed the programme

of Prof René Pellissier, who assumed the

and facilitator assessments at the

position of CLE Programme Manager in

completion of every course. This dedicated

August 2020, after retiring from CPUT. Prof

engagement led to the redesign of the CLE

Pellissier provided dedicated support to the

course. It should be noted that the CLE

programme, providing a link between CHEC

Manager post is fully funded from the CLE

and the training managers and CHEC and

programme as a self-funding activity.

the facilitators. The CLE manager attended
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CHEC’s sub-focus areas:
•

3. Strategic Focus Area for
Regional Partnerships

Partnerships with the public
sector in the Western Cape,

•

Partnerships with the

CHEC’s strategic focus area for regional

business community in the

partnerships consists of two sub-focus areas,

region

namely partnerships with the public sector
in the Western Cape, and partnerships with
the business community in the region. The
first partnership has matured considerably
over the past decade and is ready to
move to a new and deeper level, while the
second partnership is in an early phase of
development.

sector is effective collaboration to address
priority areas for the development of the
Western Cape. These strategic partnerships
constitute an integral part of the so-called
third mission of our regional universities,
namely, to be responsive institutions with a

Higher Education and the Public
Sector in the Western Cape

systematic approach to transformative social

The goal of CHEC’s strategic sub-focus area

between the Western Cape Universities and

for regional partnerships with the public

the Western Cape Government (WCG), to

impact. The Joint Task Team (JTT) continues
to coordinate and oversee the partnership
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give expression to the 2006 Memorandum

aims of this model was to develop greater

of Understanding (MoU) between the two

awareness of the WCG and CCT’s priorities

parties. In turn, the Standing Committee

in the universities. Another was to provide

coordinates and oversees the partnership

opportunities to academics (and their

between the Western Cape universities and

postgraduate students) to secure funding

the CCT through their Collaboration Protocol.

(up to R 100 000) to conduct research in

3.1 Taking the Partnership Forward
– Towards a more Strategic Focus
CHEC’s existing model for the

line with government priorities. While the
results of some of the individual projects
have been useful, the model has made only
a partial contribution to the main goal of

implementation of university – government

the partnerships – increased collaboration

partnerships has evolved over the past

between universities and government. As

decade. The current model has focused on
small research projects, where the academic
staff and government officials “partner”

a result, CHEC’s visibility in the universities
and the universities’ recognition of the value
of the research projects has been less than

on projects that focus on the priorities of
government. While the government sets the
agenda for the research calls, academics
have had considerable autonomy in shaping
their responses to the calls. One of the

Page
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and Standing Committee have paid
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the partnership may be deepened, leading

research, while also providing a searchable

to recommendations for securing greater

database of research outputs and other

engagement between senior leadership at

relevant information sources. During

the regional universities and the WCG and

2020 further attention was paid to the

CCT on research priorities and outputs,

development of the theory of change that

consideration of ways to leverage the

underpins the framework.

contribution of the universities to regional
development priorities more effectively. In
essence, the discussions have centred on
proposals for the development of longerterm joint research programmes, in order to
strike an appropriate balance between larger
and more limited research and innovation
projects. Importantly, both the WCG and the
CCT have expressed openness to greater

During 2020, CHEC commenced with a
questionnaire survey amongst university
researchers and their government
partners to gather information on their
funded research projects, in terms of their
outputs and outcomes, which includes the
development of postgraduate students and
post-doctoral researchers. Once completed,
the results of the survey will be captured

joint collaboration with CHEC.

in a repository to house the research

It is important that CHEC and its regional

reports and information relating to their

public sector partners should take this

further development and impact - such as

reflective process forward. One important

project reports, publications, conference

step in this regard, is the decision of the JTT

presentations, contributions to policy

to allocate the entire grant of R 500 000 for

development, and further grant funding.

2020/21 to an inter-institutional project on
the development of a regional innovation
system that supports defined provincial

In addition to housing the CHEC / WCG
and CHEC / CCT research outputs, the
repository will include national and regional

priorities.

statistics as well as CHEC’s position papers
and strategic plans. During 2020, the open-

3.2 Monitoring and Evaluation
Framework for Regional
Partnerships

source repository D-Space was identified as
the appropriate solution for the repository,

One of the limitations of CHEC’s partnerships
with the WCG and CCT is the limited
knowledge of the impact of jointly funded
research projects. To address this gap,

after which CHEC requested colleagues
at Stellenbosch University to develop a
proposal for its technical configuration.

3.3 Annual Research Day

CHEC and its public sector partners have
developed a Monitoring and Evaluation (M
& E) Framework. This framework, which

The UWC Research Week was held as
a virtual event from 28 September to 2
October 2020 as part of the University’s

has been approved by the JTT and the
Standing Committee, will allow the partners
to monitor the impact of jointly funded

60th anniversary celebrations. The track on
global citizenship on 28 September 2020
provided an opportunity to showcase the
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•

research partnership between CHEC, the

Prof Abimbola Windapo (UCT): Evaluation

Western Cape Government and the City

of the challenges related to project delivery

of Cape Town. After a welcome address

confronting project leaders in the dynamic

by the DVC for Research at UWC and an

human settlement environment. (Funded

overview of CHEC’s partnership with the

by the Standing Committee).

WCG and the CCT by the CHEC CEO, the
Manager: Research at the City of Cape Town

3.4 Western Cape Government

(Ms Carol Wright), and the Acting Director:

During 2020, the JTT continued to oversee

Human Development, Policy and Strategy,

the research grants which it allocates in

Department of the Premier at the Western

terms of the Transfer Payment Agreement

Cape Government (Mr Tristan Gorgens),

between the WCG and CHEC, while also

made very helpful presentations on the

providing for workshops and other events.

frameworks for research partnerships

The JTT postponed the allocation of the

between their organisations and university

annual research grant for 2020/21 pending

researchers. In addition, the following

further deliberation on the role of this grant

researchers gave an overview of their

in deepening the partnership.

funded projects:
•

3.4.1 JTT Annual Research Grants

Ms Jennica Beukes (UWC): Improved and

The following section of the report outlines

stable municipal governance: research

the status of research grants from previous

and guidelines on sustaining and building

reporting periods.

coalitions in municipal council in the

Annual Research Grant 2019 / 2020

Western Cape. (Funded by the JTT).

The JTT received a final report for the
following project:
•

Leach, L, (UWC). Prevalence of Coronary
Artery Disease Risk Factors in Firefighters
in the Western Cape.

Due to the impact of the COVID-19
pandemic, the JTT approved requests for
extensions for the following grants:
•

De Visser, J. (UWC). Framework for
sustaining and building coalitions in
municipal councils in the Western Cape.

•

May, J. (UWC). Engaging civil society
organisations in food security governance
in the Western Cape.

•

Chu, K.M. (SU). A needs assessment and
design of a sustainable intervention to
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•

strengthen care for people with chronic
•

wounds in Khayelitsha sub-district.

improve adherence and retention in care

De Lannoy, A. (UCT). A road map for

for adolescents on anti-retroviral therapy in
the Western Cape.

youth: a mentorship intervention about
•

education and career pathways.
•

Africa: a multidisciplinary and collaborative
approach to burn mortality prevention.

on climate change in the Western Cape.
Annual Research Grant 2018 / 2019

•

Rabie, Stephan (SU). Feasibility,
acceptability and effectiveness study

Five of the six projects from the 2018 / 2019

of Nyamekela4Care: an integrated

grant have been completed. These are:

intervention for addressing the training,

Bell, Diane (CPUT). Carel du Toit Centre

empathetic skills, clinical supervision and

(Cape Town): Outcome survey of “their”

self-care needs of service providers in

listening and spoken language approach

resource-constrained settings.

for children with a hearing loss.
•

Davies, Bronwen (UCT). Profiling firerelated fatalities in the Western Cape, South

Schalekamp, H. (UCT). Migration and
adaptation of the transport sector’s impact

•

Van Wyk, B. (UWC). Interventions to

The following project is still in progress:

Heathfield, Laura (UCT). Investigating

•

the use of the MiSeq FGx platform for

Swart, E. C. (UWC). Nutrition Capabilities
on Youth (Post Child Support Grant).

highly degraded DNA samples for the
identification of human remains.
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3.4.2 Annual Innovation Grant

provide, and have been found to play a

The following projects that are funded

significant role in improving outcomes for
under-resourced learners, including reduced

through the JTT innovation grant are in

school absenteeism and dropout, increased

progress:
•

interest in schooling, improved academic

2017/18: Chipps, J. and
Padmanabhanunni, A (UWC). Developing
a contextually informed psychosocial

stability.

resilience amongst primary care nurses in
the Western Cape Province (NurseCARE).

Over the past five years, the sector has

(Date for final project report – end July

grown significantly, and become increasingly
professionalised. Importantly, research

2021)

relating to ASPs has increased, and

2018/19: Becker, J. (UWC). Harnessing

monitoring, evaluation and learning (MEL)

the power of machine learning to identify

efforts have improved.

nascent entrepreneurs. (Date for final
•

social wellbeing, access to post-school
opportunities and ultimately, increased life

mobile phone intervention to enhance

•

results, improved health outcomes, psycho-

project report – end July 2021)

From 28-30 October 2020, Stellenbosch

2019/20: Kroll, F. (UWC) Co-producing

University partnered with the WCED and

knowledge for resilient food systems in the

CHEC to host a virtual research symposium.

Western Cape. (Date for final project report

The Symposium provided a valuable

– end July 2021)

opportunity to bring together actors in the
ASP sector with academics and researchers

3.5 After-School Game Changer
Grant

and policy makers, to reflect on research
findings and their implications for a more

The After-School Game Changer grant was

equitable education ecosystem. One of the

introduced in 2018/2019 with the Western

envisaged outcomes of the Symposium

Cape Education Department (WCED)

was to build a community of practice of

allocating R 500 000 to CHEC to administer

researchers interested in the sector in order

a research programme that aims to support

to stimulate new research. In addition,

practitioners and researchers to collate and

the Symposium provided an opportunity

share existing data on good practice related

to present the three completed research

to after-school programmes or extended

projects which were funded through the

education.

After-School Game Changer Programme.

South African After School Programmes

Prof Mbulungeni Madiba, Dean of the Faculty

(ASPs) serving learners in quintile 1 to 4

of Education at Stellenbosch University

schools aim to redress unequal access to

opened the Symposium. With over 300

quality education. These programmes can

registered participants, and between 80

fill the gap between the kinds of support

and 120 attendees at any time throughout,

that middle- and working-class parents can

the presentations offered rich insights
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and reflections, as well as very important

(Commission on Gender Equality). The

perspectives for further collaboration

participants engaged in lively discussions

between the four regional universities and

on transformative policy, dealing with GBV

the WCED in terms of the development

and sectoral approaches. The event was

of ASP programmes in the Western

attended by more than 300 participants.

Cape. During 2021, CHEC will work with

The Symposium noted that any approach

colleagues in the After-School Game Changer

to prevent and reduce the effects of GBV

Programme in the WCED to establish a

requires a whole-of-society, integrated and

programme of action for researchers

holistic approach to supporting victims of

from the four universities to work with the

GBV. It further acknowledged the need to

WCED on supporting active after-school

break the intergenerational cycle of violence

programmes in the Western Cape.

by addressing the root causes of GBV, which
includes addressing societal norms around

3.6 Symposium on Gender-Based
Violence

gender and violence. Gender mainstreaming
in policy design can be strengthened if the

On 15 September 2020, the WCG partnered

experiences of women and children are at

with CHEC to host a virtual gender

the centre of policy development and imple-

symposium. The objective of the event

mentation. This includes applying a gender

was to bring together the Western Cape

lens to government services – such as how

universities’ researchers, government

transport, water provision, and other basic

officials and practitioners to build on the

services are accessed and used by women.

existing knowledge and evidence-base on
gender issues with the goal to mainstream

3.7 City of Cape Town

approaches to gender-based violence
(GBV) in the Western Cape. The event built

3.7.1 Joint Annual Research Programme
(JARP)

on recent engagements in the WCG to

The Standing Committee introduced the first

strengthen the whole-of-government and
whole-of-society approach to GBV. The event
was opened by Minister Sharna Fernandez,
who is the WCG lead on GBV, while CHEC
Board Member and University of Cape Town
Deputy Vice-Chancellor for Transformation,
Prof Loretta Feris, provided a welcome

three-year cycle of research grant funding
for projects that are aligned to the CCT
strategic priorities in 2015/6. With respect to
the projects that were funded through the
2019/20 annual research programme:
Final reports were received from:
•

address on behalf of CHEC.

to urban resilience research: participatory

Speakers from both academia and practice

art-based research with children from a

included Prof Thuli Madonsela (Stellenbosch
University), Bridgette Mdangayi (National
Business Initiative), Shehnaz Cassim Moosa

socially vulnerable community
•

Windapo, A. (UCT): Evaluation of the
challenges related to project delivery

(City of Cape Town) and Sixolile Ncobo
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confronting project leaders in the dynamic
•

ResilienceXNature: Investigating living

Theron, G. (SU): Do better types of

mulches to support small scale farmers.
•

A/Prof Grant Theron (SU): Do better

reduce the infectiousness of patients with

types of respiratory control reduce

tuberculosis?

the infectiousness of patients with

Two further projects received extension due
to the impact of the COVID-19 pandemic:

tuberculosis?
•

A/Prof Abimbola Windapo (UCT):
Evaluation of the challenges related

Malgas, R (SU): ResilienceXNature:

to project delivery confronting project

Investigating living mulches to support

leaders in the dynamic urban settlement

small scale farmers
•

Ms Rhoda Malgas (SU):

urban settlement environment.
respiratory control (Queen Charlette buff)

•

•

Soeker, S (UWC): Implementing and evaluating a programme to promote resilience
amongst out-of-school youth in Cape Town

3.7.2 Annual Meeting with the Deputy
Mayor

environment.
In addition to providing an opportunity for
researchers to showcase their projects,
the annual meeting with the Deputy Mayor
provided an opportunity for the key roleplayers in the universities and government

The annual meeting with the Deputy Mayor

to interact – and to identify challenges that

was held on Tuesday 8 December 2020 as a

can be addressed collaboratively for mutual

virtual meeting. The following researchers

benefit.

accepted the invitation to present on their
projects, which are funded by the annual
research programme:
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Higher Education and the Business Sector in the
Western Cape
CHEC engages with the business community in the Western Cape by
means of its membership of Accelerate Cape Town.

3.8 Accelerate Cape Town
The CHEC annual report for 2019 noted that while CHEC has
been a member of Accelerate Cape Town since October 2014, the
relationship has not yet developed optimally, and that there is
a need to base the partnership on a well-crafted framework for
collaboration. The report also noted CHEC’s intention to engage with
a broader range of business associations in Cape Town, as different
associations represent the interests of different sectors in the
business community.
During 2020, the process of developing a closer relationship between
CHEC and Accelerate Cape Town has focused on collaboration
around a specific project, namely the CHEC Dual Higher Education
project. On 12 March 2020, Accelerate Cape Town held a workshop
with CHEC where the DHEP was introduced to a well-attended
business and university audience. Prof Josef Gochermann, DHEP
German partner and expert in dual higher education from Osnabrück
University in Germany delivered the keynote on the European model
of Dual Higher Education followed by an introduction of CHEC and
the DHEP by Prof Martin Oosthuizen and Dr Sharman Wickham
respectively. Pursuant to the workshop, Accelerate Cape Town and
CHEC held a follow-up webinar with the same audience on 8 July
2020. The aim of the webinar was to provide an opportunity for a
follow-up discussion between business and academia, in order to
catalyse the engagement by the formal business community in the
Western Cape around the DHEP.
This form of practical collaboration between CHEC and Accelerate
Cape Town has strengthened the relationship between the two
organisations and provides a solid platform for further collaboration
in addressed shared regional challenges.
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4. Strategic Focus Areas
for Higher Education
Innovation

curricula. It also supports the goals and

4.1 Dual Higher Education Project
(DHEP)n

institutions to address the demands of the

The Dual Higher Education Project (DHEP)

The project operates on the premise that

is an innovative regional initiative with the

the successful adoption of a so-called dual

potential to make a distinct contribution to

higher education model in South African

the larger South African higher education

higher education will require careful

sector through the development and piloting

consideration of the conditions which

of a new curricular model. Drawing on

could support it, including university and

examples of existing dual study programmes

industry readiness, the necessary financial

in countries such as Germany, Austria, and

resources to support potential employers

other European countries – which all have

who wish to partake, and the creation

extensive experience with this curricular

of a supportive regulatory environment.

approach – the model relies on building

Fields of study in which engagement

strong partnerships between universities

with the workplace already forms a key

and industry, with the shared responsibility

aspect of the development of the requisite

of curriculum delivery and regular rotation of

knowledge, competencies and skills that

students between classroom (university) and

graduates should possess, are therefore also

workplace-based learning (WPBL) contexts.

paramount to the successful development

The project aims to contribute to one of

and implementation of such a model and the

the key goals of the Department of Higher

lessons learnt.

outcomes of the recently released National
Skills Development Plan 2030 with its
emphasis on the development of appropriate
interventions by education and training

Education and Training’s (DHET) University
Capacity Development Programme (UCDP),
namely, to promote the transformation
of university curricula in South Africa with
respect to enhancing graduate employability.

labour market in terms of skills development.

The DHET included the project grant in the
Ministerial Funding Statement for 2020/2021
and 2021/2022 under the UCDP funding
allocation to the Cape Peninsula University
of Technology (CPUT) for collaborative

The DHEP strongly aligns to the key policy

projects, and informed CPUT of the formal

goals of the White Paper for Post-School

approval of the project, and the release of

Education and Training (2013) and the Draft

the funding during June 2020. Consequently,

National Plan for Post-School Education and

CPUT will serve as the lead university on the

Training (2018) to improve the relationship

project, while CHEC will be responsible for

between education and training and the

operational matters, project implementation

world of work through a more coherent

and reporting on the use of funds to CPUT

approach to the integration of WPBL into

through the CHEC Board.
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a stakeholder database, an operational
business plan, branding and promotional
material, as well as part of the intended
research have been completed. An external
evaluator was also appointed in the later
part of 2020 to work on the development of
an appropriate monitoring and evaluation
framework for the project. These activities
have laid a solid foundation for the further
implementation of the project.
•

Governance and Management
Structures: The DHEP project team
has established the governance and
management structures as specified
in the project proposal. The project
team, consisting of representatives of
each university, as well as the Western
Cape Government, City of Cape Town,
and industry met on a regular basis

Since the formal approval process of the

since July 2020. The Project Director will

project took longer than initially expected,

work with the members of the project

and due to the impact of the COVID-19

team to ensure that all university

pandemic, application has been made to the

management, academic leadership

DHET to extend the project until 2024. The

and quality assurance structures have

rescheduling therefore runs from January

an adequate understanding of the

2021–December 2024 in accordance to

project and are able to contribute to the

universities’ fiscal years. The project team

identification and support of the pilot

is confident that this rescheduling will

programmes that will participate in the

ensure sufficient time to meet the target

project at each university.

implementation dates for 2021/2022 for

•

Operational Business Plan: A

select pilot programmes.

operational business plan was

During 2020, the DHEP project team

developed during the first half of 2020
to provide strategic direction and to

made considerable progress with the

help coordinate activities and planned

establishment of project management

outputs for the project lifecycle. This

processes, project roll-out and relevant

plan translates the work packages in

stakeholder relations activities. The

the project proposal into outcomes,

necessary management and governance

goals, actions, risks and timelines. The

structures have been established, while
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•

research, as well as the stakeholder

international advisor on the project

relations plans, were incorporated

and expert in dual study programmes

into the plan to enable monitoring of

at the Osnabrück University of Applied

progress and required reporting to the

Sciences in Germany, delivered the

DHET.

keynote on experiences of the European

Stakeholder Development and

model. In addition, individual contacts
have been made with provincial and

Engagement: A stakeholder engage

local government, and with other

plan has also been developed to set out

large business networks. A follow-up

the necessary steps to start building

workshop was hosted in July 2020.

partnerships with industry networks,
•

introduce the project, and gauge

Research: With a well-thought through

interest/commitment. A highlight in the

research plan, the project aims to gain

stakeholder engagement process was

as much insight as possible into existing

the industry–university engagement

knowledge to enable the development

workshop hosted in cooperation with

of a customised model of dual higher

Accelerate Cape Town (ACT) in March

education in the South African higher

2021, that launched the project to a

education context. The research includes

well-attended business and university

an environmental scan of the South

audience. Prof Josef Gochermann,

African industry landscape in relation
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popular fields of study in industry and

4.2 Andrew Mellon Foundation
Project on Decoloniality

employment patterns. In addition, the

The Mellon Foundation informed CHEC that

to graduate employment to identify

research will assess the readiness of

it had granted a no-cost extension for the

the sector to implement dual higher

project to hold a Seminar Series on the Themes

education, focusing on support
structures and the practice of workplacebased pedagogies at an institutional

of Decolonizing the University. Consequently,
the Mellon Project will run from mid-2020
until December 2022.

level. This includes the consideration

The focus areas for the project remain the

of relevant education policies that will

same as in the original proposal:

support dual higher education on a

•

national level, and to determine the

A seminar series on deepening

need for new or restructured policies

understandings of decoloniality – in the

to allow the implementation of a new

university, the curriculum and in the Arts

model. The research will include a

and Humanities curriculum.

study and exploration of the German

•

Student inclusion – students’ views on

and Austrian models of dual study,

decoloniality, their experience of the

including quality assurance systems,

curriculum as well as their experience on

accreditation requirements, programme

campus.

structures, and lessons learnt through

•

their practices to inform the South

Reports and publications – seminar
papers and reports, a research-based

African model development and the

resource (e.g., guidelines for curriculum

consequential policy adjustment

design).

processes.

However, the project will lend greater

The contribution of the Project Director,

emphasis to the importance of self-

Dr Antoinette R. Smith-Tolken, in the

evaluation and adopts a “whole of

successful implementation of the DHEP is

institution” approach in order to consider

acknowledged with appreciation. Together

the various institutional levels and

with the core project team of Mr Estian
Behrens (Stakeholder Relations Coordinator)
and Dr Sharman Wickham (Research

dimensions that need to be considered in
the development of an integrated approach
to decoloniality and decolonisation.

Coordinator), CHEC is privileged to have a

The project advisory committee consists of

highly capable and dedicated project team,
with a strong vision of and constructive

the following nominated representatives:

contribution to the development of not

•

only a regional, but also a national higher

Dr Sharman Wickham CHEC (CHEC Project Coordinator)

education sector, that is responsive to the
needs and requirements of the labour
market and the changing world of work.
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•

Prof Melanie Skead (SU)

understanding of different institutional

•

Dr Aslam Fataar (SU)

approaches to decoloniality, in order

•

Prof Rajendra Chetty (UWC)

•

Mr Odwa Mntonitshi (UWC)

•

Dr Kasturi Behari Leak (UCT)

•

Dr Benita Moolman (UCT)

on a grounded understanding of institutional

•

Prof Martin Oosthuizen (CHEC).

approaches to and work on decoloniality.

to illustrate the range of work being
undertaken and the differences in the work
undertaken. In this way the design of the
project intends to base the seminar series

Another outcome is to identify the staff

In its current preparatory phase (July 2020

involved in existing projects on this theme

to June 2021), the Advisory Committee

within each university, and to provide

is focusing on the clarification of roles

them with the necessary information and

and responsibilities, the principles of

support to pursue inter-institutional work on

engagement, and on the conduct of a

decoloniality.

mapping exercise of current initiatives
and projects on decoloniality within each

Based on this scoping process, the project

institution. The purpose of the mapping or

will invite colleagues who are involved

scoping process is to develop a profile of

in existing projects at various levels

each institution’s existing and planned work

(e.g., institutional, faculty, departmental,

on decoloniality at various organizational

individual) to take part in a collaborative and

levels. One of the outcomes of this

guided reflective process in relation to a set

process could be the development of an

of overall questions, including:

1
2

What are the factors that contribute
to success in projects focused on
decoloniality?

What challenges have been faced

3
4

by these projects and how have
these been addressed by the

How do project-level successes
contribute to institutional change?

What lessons have been learned
and what resources have been
developed that may be shared

project participants and the wider

across the CHEC universities (and

institution?

beyond the Western Cape)?”
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The institutional “maps” together with an

A special word of appreciation should be

analysis of these will provide the content for

expressed to the Project Manager, Dr Shar-

the first seminar, which CPUT has offered

man Wickham, for her thoughtful and sensi-

to hosting during the second semester of

tive coordination of the work of the Advisory

2021.

Committee. A project of this nature raises

The project leaders included in the mapping
exercise will be invited to apply for support

deep and difficult questions about individual
values, commitments, experiences and perceptions. Dr Wickham appreciates the im-

in further evaluating their projects to
contribute to deepening understandings on
decoloniality (including developing outputs

portance of creating the necessary dialogical
space in which the Advisory Committee, and
subsequently the broader group of project

such as conference papers, journal articles

participants, can engage with these questions.

and materials / guides on decoloniality).
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5. Annual Financial Statements
Statement of Comprehensive Income
According to the audited annual financial statements, CHEC made an overall profit R 426 391 for
the 2020 financial year, compared to the profit of R 672 321 for the 2019 year. The surplus for
2020 consists of:
•

R 320 876 in investment revenue (2019 = R496 639).

•

R 105 515 in operating profit (2019 = R 175 682).

The statement of comprehensive income for 2020 is as follows:
Table 3: Statement of Comprehensive Income for 2020
Statement of Comprehensive Income 2020

2020

2019

R

R

Revenue

7,159,921

7,601,693

Other income

Nil

6,396

Operating expenses

7,054,406

7,432,407

Operating Surplus

105,515

175,682

Investment revenue1, 2

320,876

496,639

Surplus/(deficit) for the period

426,391

672,321

Notes:
i)

Investment revenue was lower compared to 2019 due to a lower interest rate environment.

ii)	The investment revenue consists of an amount of R 205 703 in uncommitted revenue, and an amount of R 115
173 in interest committed to project grants.
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Income and Expenditure for CHEC Cost Centres
The summary of income and expenditure for CHEC’s various cost centres is as follows:
Table 4: Summary of Income and Expenditure for CHEC Programmes
Programme Category

Nature of Cost
Centres

Fund Balance

Income

(Interest)

Expenditure

Profit/ Loss

(R 205 703)

R 3 891 954

R 1 013 901

CHEC Core Operations

Funded by the
four universities

N/A

R 4 905 855

Creating the Leading-Edge
Programme1

Self-funding
programme

Nil

R 603 648

R 1 079 561

(R 475 913)

Quality Teaching in Higher
Education Programme

Self-funding
programme

R 2000

R 43 398

(R 41 398)

WCG and CCT Grants

External grants

R 912 434

R 685 045

(R 22 187)

R 685 045

R0

Andrew Mellon Project

Andrew Mellon
Grant

R1 766 601

R 13 750

(R 87 145)

R 13 750

R0

Dual Higher Education
Project

DHET Grant

R 1 557 868

(R 5 840)

(R 5 840)

R 1 203 306

R 67 193

R 137 392

(R 137 392)

R 7 054 406

R 426 391

Operating Costs
funded through SARUA
Contribution2
Total

R 2 605 635

R 7 480 797

(R 320 876)

Notes:
i)	As discussed in Section 2.6.4 of the report, the operating deficit on the Creating the Leading-Edge
Programme reflects the start-up costs of converting the programme to a digital learning environment.
ii)

The operating costs funded through the SARUA levy are added to the total operating costs for the year.
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The balance of the WCG and CCT grants are as follows:
City of Cape Town Joint Annual Research Programme

R 353 486.00

City of Cape Town Training Programmes

R 73 671.00

Western Cape Government General Grant

R344 942.26

Western Cape Government Game Changer Grant

R140 335.35

Total

R912 434

As Table 4 indicates, an amount of R 205 703 in interest was not committed to any of CHEC’s
externally funded projects.
The operating deficit on the Creating the Leading-Edge Programme reflects the start-up costs of
converting the programme to a digital learning environment. These costs could not be budgeted
within the planned CLE budget, as the rapid conversion of the programme to a digital format was a
response to the COVID-19 pandemic. It was also not possible to absorb these costs within the pricing
of the courses, which are the only source of income within this self-funding programme. However,
this necessary investment has positioned the CLE programme strongly for future sustainability.

Reserve and investment funds
The CHEC reserve fund at UCT had a balance of R 2 402 584 at the end of 2020 compared to the
balance of R 2 274 584 at the end of 2019. After the 2020 financial year, an additional investment
of R 500 000 was made into the UCT reserve fund so that the balance is now close to R 3 million.
It is pleasing to note that the reserve fund has strengthened considerably from the balance of R 1
959 782 at the end of 2017.
Table 5: CHEC’s investment funds at end 2020
Nature of Fund

Balance
(end 2020)

Balance
(end 2019)

Amount of
Committed Funds

UCT Reserve Fund

Free reserves

R 2 402 584

R 2 274 584

N/A

Prescient Money
Market Account

Coverage of project
commitments except for Dual
Higher Education Project

R 2 964 005

R 2 807 747

R2 605 365
(Surplus: R 358 641)

Standard Bank Money
Market Account

Coverage of Dual Higher
Education Project

R 1 525 410

N/A

R 1 557 868
(Shortfall: R 32 458

While CHEC’s financial position is relatively strong, the Consortium is subject to the same financial
vulnerabilities that impact on the South African higher education sector as a whole. To ensure that
CHEC mitigates its financial risk it will be important to continue strengthening the operating model
of the self-funding projects, primarily through the process of digital transformation, and to continue to identify opportunities for securing external grants, particularly in the strategic focus areas of
regional partnerships and higher education innovation. In addition, the UCT reserve fund should
be strengthened incrementally until CHEC has sufficient free reserves to cover its core operating
budget for one year.
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6. Looking Forward
In closing, this report returns to the theme of

Sustainability requires strategic
focus, operational effectiveness,
and a practical commitment to
solidarity in an inter-institutional
and cross-sectoral sense.

sustainability, as reflected in the remarks of
the chairperson of the Board. Sustainability
requires strategic focus, operational
effectiveness, and a practical commitment to
solidarity in an inter-institutional and crosssectoral sense.
This report has illustrated the clarity

education innovation forms part of its

of CHEC’s strategic focus. Our many

contribution to social innovation.

conversations as colleagues within the CHEC
team, as well as with regional partners

Alongside its clear strategic focus, CHEC has
established a strong operational base. It

in the public and private sectors, and
colleagues from the four public universities
in our various task teams, have helped us
to sharpen our strategic direction. This
process of prioritisation means that some
of the responsibilities that CHEC previously
assumed, such as the coordination of

has strong project teams with very capable
oversight and management teams for its
Dual Higher Education and Andrew Mellon
Foundation projects, as well as for the
Creating the Leading-Edge programme.
The Postgraduate Coordinating Committee
continues to provide capable oversight

academic planning between the four
universities, no longer form part of CHEC’s
mandate. In addition, the work that was

of CHEC’s capacity building programmes
in learning and teaching. Operationally,
as well, CHEC has an agile organisational

done on establishing inter-institutional
communities has been put on hold. This is
partly because more clarity is needed on

working model, and robust financial
and knowledge management systems,
and is improving its communication and

the contribution that such communities

stakeholder engagement systems. CHEC

of practice could play at a regional level

has sound financial reserves, which should

in distinction from existing coordination

be strengthened further on an incremental

structures at a national level. More
fundamentally, CHEC must focus on activities
that can add the most value in terms of
the development of the Western Cape at a
regional level. In this light, CHEC’s priority
is to strengthen regional partnerships with
the public and private sectors, in order to
engage in social innovation that addresses
the challenges of the knowledge society.

basis.
Finally, CHEC’s sustainability depends
on the continuing appreciation of our
interdependence. The pandemic has
highlighted the principles of solidarity and
co-operation as indispensable aspects of
the creation of a sustainable future. In this
sense, it is incumbent upon the leadership
of our regional public universities and of

CHEC’s strategic focus area for higher
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our regional partners to affirm the strategic

Lastly, I thank the CHEC Board, the

significance of CHEC’s continuing role as

institutional representatives, the CHEC team,

an enabler of regional co-operation in the

and colleagues in the public and private

interests of social innovation. In other words,

sectors and the higher education community

to affirm the intention of the 2001 Compact

in the Western Cape for their continuing

to Facilitate Regional Co-operation in Higher

commitment and support.

Education in the Western Cape, so that we

Prof Martin Oosthuizen

may approach our shared responsibility for

Chief Executive Officer

the development of the Western Cape with

June 2021

imagination and creativity.
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ADDRESS

CONTACT

43 Andringa Street,

P : +27 21 035 1990

3rd Floor, Eikestad Mall,

E : debbie@chec.ac.za

Stellenbosch, 7600

www.chec.ac.za

